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Quality	of	teaching	and	learning,	curriculum	and	use	of	assessment	
	

	
Targets	for	2016/2017	
	

EYFS	 80%	GLD	 	 	 	
	 Reading		 Writing		 Maths			 GPaS	
KS1	 89%	Exp	

41%	GD	
80%	Exp	
31%	GD	

90%	Exp	
34%	GD	

	

KS2	 80%	Exp	
30%	GD	

83%	Exp	
25%	GD	

80%	Exp	
30%	GD	

83%	Exp	
38%	GD	

Good Outstanding 
• Teachers use effective planning to help pupils learn well. Time in lessons is used productively. 

Pupils focus well on their learning because teachers reinforce expectations for conduct and set 
clear tasks that challenge pupils.  

• In lessons, teachers develop, consolidate and deepen pupils’ knowledge, understanding and 
skills. They give sufficient time for pupils to review what they are learning and to develop further. 
Teachers identify and support effectively those pupils who start to fall behind and intervene 
quickly to help them to improve their learning. 

• Teachers use their secure subject knowledge to plan learning that sustains pupils’ interest and 
challenges their thinking. They use questioning skilfully to probe pupils’ responses and they 
reshape tasks and explanations so that pupils better understand new concepts. Teachers tackle 
misconceptions and build on pupils’ strengths. 

• Pupils use feedback well and they know what they need to do to improve.  
• Teachers develop pupils’ reading, writing and communication, and where appropriate 

mathematics, well across the curriculum. 
• Teachers expect and encourage all pupils to work with positive attitudes so that they can apply 

themselves and make strong progress.  
• Pupils develop the capacity to learn from mistakes and they become keen learners who want to 

find out more. Most are willing to find out new information to develop, consolidate and deepen 
their knowledge, understanding and skills. 

• Most pupils commit to improving their work. They are given time to apply their knowledge and 
understanding in new ways that stretches their thinking in a wide range of subjects, and to 
practise key skills. 

• The school gives parents information about how well their child is progressing, how well their 
child is doing in relation to the standards expected, and what their child needs to do to improve.  

 
• Teachers demonstrate deep knowledge and understanding of the subjects they teach. They use 

questioning highly effectively and demonstrate understanding of the ways pupils think about 
subject content. They identify pupils’ common misconceptions and act to ensure they are 
corrected. 

• Teachers plan lessons very effectively, making maximum use of lesson time and coordinating 
lesson resources well.  

• Teachers provide adequate time for practice to embed the pupils’ knowledge, understanding 
and skills securely. They introduce subject content progressively and constantly demand more of 
pupils. Teachers identify and support any pupil who is falling behind, and enable almost all to 
catch up. 

• Teachers check pupils’ understanding systematically and effectively in lessons. Teachers provide 
pupils with incisive feedback. Pupils are eager to know how to improve their learning.  

• Teachers embed reading, writing and communication and, where appropriate, mathematics 
exceptionally well across the curriculum, equipping all pupils with the necessary skills to make 
progress.  

• Teachers have consistently high expectations of all pupils’ attitudes to learning.  
• Pupils love the challenge of learning and are resilient to failure. They are curious, interested 

learners who seek out and use new information to develop, consolidate and deepen their 
knowledge, understanding and skills.  

• Parents are provided with clear and timely information on how well their child is progressing and 
how well their child is doing in relation to the standards expected. Parents are given guidance 
about how to support their child to improve.   



  
	
	
Personal	development,	behaviour	and	welfare:	Continues	to	be	very	positive	in	learning	and	in	play	

	
	 Attendance	 Persistent	Absence	
All	pupils	–	201	pupils	 98%	 No	data	

Disadvantaged	pupils	-11	pupils	 96.2%	 No	data	

Good Outstanding 
• Pupils are confident and self-assured. They take pride in their work, their school and their 

appearance.  
• Pupils’ attitudes to all aspects of their learning are consistently positive. These positive attitudes 

have a good impact on the progress they make. 
• Pupils show respect for others’ ideas and views. 
• In secondary schools, pupils use impartial careers guidance to make choices about the next 

stage of their education, employment, self-employment or training. 
• Pupils are punctual and prepared for lessons. They bring the right equipment and are ready to 

learn.  
• Pupils value their education. Few are absent or persistently absent. No groups of pupils are 

disadvantaged by low attendance. The attendance of pupils who have previously had 
exceptionally high rates of absence is showing marked and sustained improvement.  

• Pupils conduct themselves well throughout the day, including at lunchtimes.  
• The school is an orderly environment. Pupils respond quickly to instructions and requests from 

staff, allowing lessons to flow smoothly and without interruption. Low-level disruption is rare. 
• Pupils’ good conduct reflects the school’s efforts to promote high standards. There are marked 

improvements in behaviour for individuals or groups with particular behavioural needs. 
• Parents, staff and pupils have no well-founded concerns about personal development, behaviour 

and welfare.  
• Teachers and other adults are quick to tackle the rare use of derogatory or aggressive language 

and always challenge stereotyping. 
• Teachers and other adults promote clear messages about the impact of bullying and prejudiced 

behaviour on pupils’ well-being. Pupils work well with the school to tackle and prevent the rare 
occurrences of bullying. 

• The school’s open culture promotes all aspects of pupils’ welfare. Pupils are safe and feel safe. 
They have opportunities to learn how to keep themselves safe. They enjoy learning about how 
to stay healthy and about emotional and mental health, safe and positive relationships and 
how to prevent misuse of technology.  

• Pupils’ spiritual, moral, social and cultural development ensures that they are prepared to be 
reflective about and responsible for their actions as good citizens.  

• Pupils are confident, self-assured learners. Their excellent attitudes to learning have a strong, 
positive impact on their progress. They are proud of their achievements and of their school.  

• Pupils discuss and debate issues in a considered way, showing respect for others’ ideas and 
points of view. 

• Pupils value their education and rarely miss a day at school. No groups of pupils are 
disadvantaged by low attendance.  

• Pupils’ impeccable conduct reflects the school’s effective strategies to promote high standards 
of behaviour. Pupils are self-disciplined. Incidences of low-level disruption are extremely rare.  

• For individuals or groups with particular needs, there is sustained improvement in pupils’ 
behaviour. Where standards of behaviour were already excellent, they have been maintained.  

• Staff and pupils deal effectively with the very rare instances of bullying behaviour and/or use of 
derogatory or aggressive language. 

• The school’s open culture actively promotes all aspects of pupils’ welfare. Pupils are safe and 
feel safe at all times. They understand how to keep themselves and others safe in different 
situations and settings. They trust leaders to take rapid and appropriate action to resolve any 
concerns they have. 

• Pupils can explain accurately and confidently how to keep themselves healthy. They make 
informed choices about healthy eating, fitness and their emotional and mental well-being. They 
have an age-appropriate understanding of healthy relationships and are confident in staying 
safe from abuse and exploitation. 

• Pupils have an excellent understanding of how to stay safe online, the dangers of inappropriate 
use of mobile technology and social networking sites. 

• Pupils’ spiritual, moral, social and cultural development equips them to be thoughtful, caring 
and active citizens in school and in wider society.   



  
Effectiveness	of	Leadership	and	Management:	Quality	of	middle	leadership		
Verbal	update	from	Literacy,	Maths	and	Assessment	leads	to	cover	subject	action	pans	and	the	development	of	assessment	(PAGs)	

	
PaAGs	(Planning	and	Assessment	Grids)	have	been	refined	due	to	technical	and	curriculum	issues.	Teachers	can	now	discount	objectives	that	do	not	apply	to	
their	year	group	so	that	they	are	not	included	in	the	overall	score	(progress	calculation),	providing	a	more	accurate	indication	of	 progress.	Objectives	have	
been	cross-referenced	with	the	National	Curriculum.	Assessment	wording	has	been	aligned	to	national	changes	(WTS,	EXS,	GDS).	Specialist	teachers	now	have	
their	own	subject	PaAGS	that	they	are	responsible	 for.	Pupils	can	be	removed	and	added	to	cohorts	and	formulas	have	been	changed	to	show	progression.	
	

As	well	as	literacy,	maths	and	assessment	leads,	a	curriculum	team	has	been	established	so	that	middle	leadership	can	be	further	developed.	This	allows	all	staff	to	
be	aware	of	the	strengths	and	weaknesses	of	the	school.	As	a	result	of	last	academic	year’s	monitoring	schedule,	teachers	wanted	to	be	more	involved	in	the	
process.		
	

Good Outstanding 
• Leaders set high expectations of pupils and staff. They lead by example to create a culture of 

respect and tolerance. The positive relationships between leaders, staff and pupils support the 
progress of all pupils at the school. 

• Leaders and governors are ambitious for all pupils and promote improvement effectively. The 
school’s actions secure improvement in disadvantaged pupils’ progress, which is rising, including 
in English and mathematics. 

• Leaders and governors have an accurate and comprehensive understanding of the quality of 
education at the school. This helps them plan, monitor and refine actions to improve all key 
aspects of the school’s work. 

• Leaders and governors use performance management effectively to improve teaching. They use 
accurate monitoring to identify and spread good practice across the school. 

• Teachers value the continuing professional development provided by the school. It is having a 
positive impact on their teaching and pupils’ learning. Teaching is consistently strong across the 
school or where it is not, it is improving rapidly. 

• Governors hold senior leaders stringently to account for all aspects of the school’s performance, 
including the use of pupil premium and SEN funding, ensuring that the skilful deployment of 
staff and resources delivers good or improving outcomes for pupils.  

• The broad and balanced curriculum provides a wide range of opportunities for pupils to learn. 
The curriculum also contributes well to pupils’ behaviour and welfare, including their physical, 
mental and personal well-being, safety and spiritual, moral, social and cultural development.  

• Leaders consistently promote fundamental British values and pupils’ spiritual, moral, social and 
cultural development. 

• Leaders promote equality of opportunity and diversity, resulting in a positive school culture.  
• Safeguarding is effective.  

• Leaders and governors have created a culture that enables pupils and staff to excel. They are 
committed unwaveringly to setting high expectations for the conduct of pupils and staff. 
Relationships between staff and pupils are exemplary. 

• Leaders and governors focus on consistently improving outcomes for all pupils, but especially 
for disadvantaged pupils. They are uncompromising in their ambition. 

• The school’s actions have secured substantial improvement in progress for disadvantaged 
pupils. 

• Governors systematically challenge senior leaders so that the effective deployment of staff and 
resources, including the pupil premium and SEN funding, secures excellent outcomes for pupils. 
Governors do not shy away from challenging leaders about variations in outcomes for pupil 
groups, especially between disadvantaged and other pupils.  

• Leaders and governors have a deep, accurate understanding of the school’s effectiveness 
informed by the views of pupils, parents and staff. They use this to keep the school improving 
by focusing on the impact of their actions in key areas.  

• Leaders and governors use incisive performance management that leads to professional 
development that encourages, challenges and supports teachers’ improvement. Teaching is 
highly effective across the school. 

• Staff reflect on and debate the way they teach. They feel deeply involved in their own 
professional development. Leaders have created a climate in which teachers are motivated and 
trusted to take risks and innovate in ways that are right for their pupils.  

• The broad and balanced curriculum inspires pupils to learn. Pupils’ spiritual, moral, social and 
cultural development and, within this, the promotion of fundamental British values, are at the 
heart of the school’s work.  

• Leaders, staff and pupils do not tolerate prejudiced behaviour.  
• Safeguarding is highly effective.  



  
Early	Years	Foundation	Stage	
	

Good Outstanding 
• Children make at least typical progress and most children make good progress from their 

starting points. This includes disabled children, those who have special educational needs, those 
for whom the school receives additional funding and the most able, who make good progress 
relative to their starting points. They develop the key skills needed to make a good start in the 
next stage of their education.  

• Children who join the school at a level below what is typical for their age, but not significantly 
so, catch up quickly. Any gaps between the attainment of groups, including those for whom the 
school receives additional funding, and all children nationally are closing. 

• The educational programmes have depth and breadth across the seven areas of learning. They 
provide interesting and demanding experiences that meet the needs of all children.  

• The quality of teaching is consistently good.  
• All teachers and other adults have high expectations of children based on accurate assessment 

of children’s skills, knowledge and understanding when they join the school. Learning 
opportunities are well planned and based on regular and accurate assessments of children’s 
achievement so that every child is suitably challenged. 

• Parents and carers contribute to initial assessments of children’s starting points when they join 
the school and they are kept well informed about their children’s progress. Parents are 
encouraged to support and share information about their children’s learning and development 
at home.   

• Children are motivated and interested in a broad range of activities and are keen learners who 
regularly display the characteristics of effective learning. They listen carefully to adults and each 
other. 

• Children’s good behaviour shows that they feel safe. They gain an understanding of risk through 
activities that encourage them to explore their environment. Children are learning to respect 
and celebrate each other’s differences and to build their understanding of diversity beyond their 
immediate experience.  

• Safeguarding and child protection policies and procedures are implemented consistently; 
practice is reviewed regularly and clearly evaluated. 

• Leaders and managers have an accurate understanding of the strengths and weaknesses of the 
provision through effective self-evaluation. They take concerted action to improve provision and 
can demonstrate the impact of such action, including the training and development of staff, on 
children’s achievement over time.  

• Monitoring ensures that individual children or groups of children with identified needs are 
targeted, and appropriate interventions are secured so that children receive the support they 
need, including through effective partnerships with external agencies. 

• Children make consistently high rates of progress in relation to their starting points and are 
extremely well prepared academically, socially and emotionally for the next stage of their 
education. As a result, almost all pupils in the early years provision, including disabled children, 
those who have special educational needs, those for whom the school receives additional 
funding and the most able, are making sustained progress that leads to outstanding 
achievement.  

• Gaps between the attainment of groups of children and all children nationally, including those 
for whom the school receives additional funding, have closed or are closing rapidly. Any gaps 
between areas of learning are closing. 

• A highly stimulating environment and exceptional organisation of the educational programmes 
reflects rich, varied and imaginative experiences that meet the needs of all children exceedingly 
well.  

• The quality of teaching over time is outstanding and never less than consistently good; it is 
highly responsive to children’s needs.   

• Accurate assessment, including through high quality observations is rigorous, sharply focused 
and includes all those involved in the child’s learning and development. Provision across all areas 
of learning is well planned and based on regular and precise assessments of children’s 
achievement so that every child undertakes highly challenging activities. 

• Children are highly motivated, very eager to join in and consistently demonstrate the 
characteristics of effective learning with high levels of curiosity, imagination and concentration. 
They listen intently and are highly responsive to adults and each other. They do not distract 
others or become distracted themselves. 

• All children are developing a very good understanding of how to keep themselves safe and 
manage risks and challenges. They demonstrate exceptionally positive behaviour and high levels 
of self-control, cooperation and respect for others.  

• Children’s health, safety and well-being are significantly enhanced by the vigilant and highly 
consistent implementation of robust policies, procedures and practice. 

• Highly successful strategies engage parents and carers, including those from different groups, in 
their children’s learning in school and at home.  

• The pursuit of excellence by leaders and managers is demonstrated by an uncompromising, 
highly successful and well-documented drive to improve achievement, or maintain the highest 
levels of achievement, for all children over a sustained period of time. The training and 
development of staff is highly focused and has a significant impact on improving outcomes for 
children. 



  
EYFS	Baseline	Data	
	
Cohort Profile: class	of	30	children,	11	girls	and	19	boys,	4	girls	are	summer	born	(April	(1)-	August),	7	boys	are	summer	born	(April	(1)-	August)	
17	children	have	siblings	at	school,	children	attended	7	different	Pre-	Schools	in	3	different	LA	counties,	13	children	had	limited	transition	to	school	
9	Children	attend	breakfast	club/	KIA	on	a	regular	basis,	1	boy	is	in	full	time	foster	care	and	has	significant	vision	problems	(also	delayed	speech	and	
Listening/Attention	difficulties),	1	girl	has	hearing	loss/wears	hearing	aids,	1	boy	is	not	yet	in	school	full	time	due	to	emotional/behavioural	issues	
8	children	have	been	identified	having	additional	speech	needs	that	require	monitoring	brilliant	advice		
 
Observations	from	the	cohort	baseline:	
Half	the	class	have	had	very	child	centred	pre-school	experiences	with	little	formal	learning	experiences.	Half	the	children	have	received	a	very	formal	pre-school	
experience.	They	have	acquired	specific	formal	skills	in	certain	areas	of	phonics	and	number.	However	they	are	not	yet	applying	these	to	their	own	learning.		These	
skills	have	been	acquired	through	focused,	adult	directed	activities	and	children	need	time	to	mature	and	develop	and	transfer	these	skills.	This	has	led	to	'gaps'	in	
the	children's	learning	in	Reading,	Writing	and	Numbers	that	need	to	be	addressed	before	the	children	can	move	on.	(Children	may	show	some	elements	of	these	
formal	skills	but	no	application).	Intervention	will	focus	on	filling	gaps	and	providing	a	firm	foundation.  

Baseline	strengths:	
	
At	present	there	are	3	children	who	show	general	overall	strengths	across	the	Early	Years	Curriculum.	2	others	also	show	interest	and	skill	in	Mathematics.	These	
children	will	be	targeted	during	Skills	Groups/Letters	and	Sounds	Groups/Target	Groups	to	ensure	they	are	being	stretched.	Adults	will	also	look	to	engage	deeper	
interest	during	child	initiated	opportunities.	
	
Areas	to	be	developed	-	weakness:	
	
Speech	and	Language	Intervention	Group	
6	children	would	benefit	from	small	group	Listening/Attention	and	Speech	activities	such	as	Ginger	Bear	or	similar.		We	will	aim	to	organise	2	sessions	a	week	for	
small	group	activities	in	a	quiet	place	outside	of	the	classroom.	1	child	will	also	require	1-1	time	to	support	his	speech.	
	
Identifying	Cohort	Needs	
At	present	6	children	will	require	significant	support	and	GLD	seems	a	very	long	way	away.	These	children	have	the	lowest	Baseline/	Starting	Points	in	the	cohort	
(30-50	E	&	below).	4	of	these	children	are	summer	born.	
3	boys	at	present	show	no	signs	of	interest	in	early	Literacy	skills.	We	shall	continue	to	develop	these	skills	through	their	play	and	look	for	ways	of	engaging	their	
interest.	
9	other	children	who	also	have	a	low	Baseline	score	at	30-50D	will	be	monitored.	At	present	these	children	are	settling	into	school	and	are	beginning	to	respond	to	
the	formal	elements	of	school	life.	4	of	these	children	are	summer	born.	
	



  

	
 

  



  
																School	update(s)	by	Senior	Teacher:		

	
E														Evalina	Y3	–	the	Stone	Age	day	was	exciting	because	we	got	to	learn	new	History	and	play	fun	games.	

 
Constance	EYFS	–	I	really	like	Charlotte	being	my	reading	partner.	I	like	to	read	to	Charlotte	and	she	reads	me	
stories	too.		
 
Matty	Y6	–	Eden	Camp	was	good	because	there	
were	a	lot	of	facts	but	they	made	it	fun.		
 
 
 
 
 
Ethan	Y4	–	Going	to	Church	with	our	Christingles	
was	fun.		It	was	my	first	time	holding	a	candle	–	
and	I	got	to	eat	the	sweets!	
 
 
 

 
 

 
 
Georgia	Y2	–	Having	the	chicks	in	our	class	was	funny	
because	we	heard	them	cheep	all	the	time!	It	was	fun	
to	hold	them	too.	They	were	sweet	and	fluffy.	
	
	
Henry	Y1	–	It	was	fun	going	to	the	theatre	and	seeing	
the	dinosaurs.		
	
Henry	Y5	–	Our	planet	day	was	a	really	fun	day.	We	
got	to	bring	in	the	planets	that	we	had	made	and	we	
all	got	to	congratulate	each	other.		

 
 
 



  
 

Scott	Y3	–	Making	smoothies	was	fun	because	we	got	to	choose	our	own	ingredients	and	prepare	them	ourselves.	We	also	got	to	drink	them!	
 

Sam	Y4	–	The	sleepover	was	really	fun.	I	liked	building	the	shelters	and	making	the	soup	which	was	really	
tasty.	I	liked	the	idea	of	raising	money	for	the	homeless.	
	
Matthew	Y6	–	It	was	fun	being	part	of	the	football	team.	You	learn	while	you	play	and	you	get	to	work	with	
children	from	other	schools.	
	
Freya	Y4	–	It	was	really	fascinating	when	the	people	came	in	to	talk	to	us	about	the	Ospreys	at	Rutland	Water.		
 
 

 
 
Emma	EYFS	–	It	was	fun	going	to	Whissendine.	I	really	liked	playing	with	the	paper	chains	
 
 

 
 
Gabriella	Y2	–	The	Christmas	play	has	been	fun	to	learn.	I	liked	learning	all	the	songs.	

 
Edith	Y1	–	Learning	our	Christmas	play	has	
been	fun.	I	liked	being	a	present!	
	
Will	EYFS	–	Our	Christmas	play	is	fun.	I	am	
a	sheep	and	I	get	to	do	lots	of	running	
around!	
 
 

	
	
	
	
	
	
	



  
	
	
Personnel	update(s):	
Leaving:	
Mr.	Sauntson.	
Mr.	Barlow.	
Mrs.	Pridding	Mid-Day	Supervisor.	
Mrs.	Shields	has	reduced	her	hours.		
	
New	staff:	
New	premises	officer	recruited	(Tbc).	
Music	post	advertised	(Trust	wide)	class	teachers	will	take	back	responsibility	for	music	teaching	in	T3	possibly	T4.	
Mrs.	Phillips	and	Ms.	Freeman	Mid-day	supervisors.		
Mrs.	Christoforou		(TA	three	days	a	week	in	Yr	4)	will	cover	Monday	and	Tuesday	mornings.	
TAs	recruited	in	the	summer	all	working	well	in	their	new	classrooms,	very	positive	additions	to	our	team.	
	
Safeguarding	awareness	training	carried	out	for	all	staff.	
	
Premises	H&S	update(s):	
H&S	walk	round	conducted	with	facilities	manager	–	minor	points	identified	and	rectified	–	statutory	compliance	areas	in	date	or	booked	for	test.		
	
Financial	management	summary	statement:	
New	financial	software	package	introduced	to	school	office.	
	
Policies	reviewed:	
Admissions		
Safeguarding	
Health	&	Safety	
Website	compliance		
Business	continuity	
Disaster	Management	plan		
	
	
	


