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AREA OF FOCUS THEMES AND AREAS TO EXPLORE NOTES 
 
Outcomes for pupils 

with SEND/PPG 
 
 

 

 

 
Q: How do we identify pupils with SEN? When? 
 
Q. What are the protocols for teachers to identify and refer pupils 
for additional support? 
 
Q: Once identified what do you do and who do involve? 
 
Q: How does the SENCO monitor progress? 
 
Q: How does the school use data to identify barriers to learning? 
 
Q: What does the data show? 
 
Does the school’s performance data indicate that attainment and 
progress for disadvantaged pupils are improving, and that gaps are 
closing, both within the school and compared to the national average? 
 
Q: How does the school engage/liaise with secondary providers?  
 
Q: Does the school take account of SEND/PPG when making these 
decisions? 

 

 

 
Salient Discussion Points 

• From their different starting points, the proportions of pupils with SEND/PPG 
making expected progress and the proportions exceeding expected progress, in 
English and in mathematics - are close to or above national figures for SEND 
children.  
Progress for pupils with SEND/PPG, across year groups, in a wide range of 
subjects is consistently strong and evidence in their work indicates that they 
achieve well. 

• Pupils with SEND/PPG develop and apply a wide range of skills, in reading, 
writing, communication and mathematics effectively.  

• The school is engaging with a range of methodologies to prepare pupils with 
SEND for the next stage in their education 

• School assessment and tracking system (and EE in EYFS) is used to identify 
gaps in learning, this informs provision mapping and so support in class as a first 
level response. Parental concerns, behaviour reports and concerns, advice from 
other professionals all help to inform picture of child to support above. This starts 
in EYFS and check-points are every six weeks with formal target review at end 
of Aut, Spr and Sum terms. 

• Teachers will ‘see’ a child who presents differently from their peers, first 
response is in-class intervention and support – using QFT, EPIC and the ‘R’s, 
class rules and support from staff to model positive behaviours. If concern is still 
apparent and slow/no progress is made then in-school checklists and screeners 
are available. Discussions with SENDCo to identify strategies and barriers – 
have we seen this trait before etc 

• Targeted in-class support with T/TA based on need/gaps, RLT SENCOs – 
advice and guidance, specialist teachers, RCC Inclusion Team, School Nurse, 
SALT, EP, GPs. Provision mapping to assess/record progress. 

• Whole class and individual provision mapping is used – targets are set with class 
teachers based on PAG objectives if appropriate. These are reviewed termly 
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with full update three times per year. Pupil progress meetings discuss whole 
class progress. 

• Data review – school and national data informs cohort profiles/comparisons. 
Children’s starting points and progress from prior learning established. This 
informs target setting based on school and national picture – discussions with 
class teachers then help establish provision based on identified gaps. 

• Discussions with prime provider take place in Year 6, with parental approval, full 
sharing of provision mapping, what does and does not work shared – friendships 
and environmental factors are also discussed. Other providers are taken on a 
case by case basis. 

• SEND/PPG children are fully included in all school decisions – provision is 
based in class as much as possible and all activities are designed to be 
accessed by all – with support as appropriate.   

 
Areas of strength 

• Systematic and structured approach to identifying SED pupils – clear systems 
and processes in place.  

• Range of stakeholder involvement at each stage of the process. 
• Strong lines of communication and accountability  
• SENCO monitoring – 6 weeks pupil progress meetings, class and individual 

provision map discussion. 
• Clear systems for recording the ‘journey of a child’. 
• Systems are learning/objective driven. 
• Provision maps clearly identify short term and longer term priorities 
• Impressive use of data – internal and external EE PAGS RAISE, data 

dashboards. 
• All vulnerable pupils tracked and targeted pupils discussed. 
• Progress broadly in line with peer groups and national picture for each subject 

area – RAISE EE DATA DASHBOARDS 
 
Areas to be developed - Recommendations 

• Increase involvement of middle leaders in the monitoring and evaluation of 
SEND PPG provision and standards in their subject areas 

• Showcase some of the template and procedures used in school across the Trust 
at the next Inclusion Meeting. 

 



	

 

AREA OF FOCUS THEMES AND AREAS TO EXPLORE NOTES 
 
Leadership of SEND  

Q: Is the SEND Register up to date and regularly updated? 
 
Q: Action Plan discussion 
 
 
Q: Who is your Inclusion Governor – what do they do? 
 
 
Q: Is the PPG strategy published on line? What was the impact of 
your work last year? 
 
Does the school’s published pupil premium statement clearly 
describe how the school is planning to allocate funding to raise 
attainment and progress for disadvantaged pupils and close gaps? 
 
 

 

Areas of strength 

• The school has a clear vision for the education of all pupils with SEND and  
PPG. The school has a culture of high aspiration for all children. 

• School leaders have created a culture and ethos that actively welcomes and 
engages parents and carers of pupils with SEND/PPG. 

• School leaders are knowledgeable on SEND/PPG policy and practice. The 
school is implementing and embedding the SEND/PPG reforms and the Equality 
Act effectively. 

• The Inclusion Governor holds the school to account in order to have a positive 
impact on the outcomes of all pupils. The Inclusion Governor has discussed the 
Local Offer and Action Plan and provides appropriate support/challenge to the 
SENCO/Headteacher. 

• The SENCO/headteacher has developed a whole school strategy to 
SEND/PPG. The school ensures that all teachers are aware of their 
responsibilities to pupils with additional needs and PPG. 

• A SEND/PPG Way Forward Action plan with clear aims and objectives is in 
place. As a result, key priorities are identified correctly – these include KPI for 
each term and impact statements for each objectives.  

• The SEND/PPG register is accurate and reviewed at least termly. 
• Roles and responsibilities for SEND/PPG provision are clear. As a result, all 

teachers understand and accept they are responsible for the progress of all 
pupils. 

• Collaboration with SENCOs and Headteachers across the Trust.  

Areas to be developed - Recommendations 
• Update curriculum offer for KS1 
• Include impact statements for each aspect of the Pupil Premium Strategy – 

including the EEF intervention strategies used. 
• Review prospectus so that it aligns to all other published materials  

 

 



	

AREA OF FOCUS THEMES AND AREAS TO EXPLORE NOTES 
 
The quality of 
teaching and learning 
for pupils with 
SEND/PPG 
 
 

 

Q: How does the SENCO support teachers? 

 
Q: How does the SENCO make teachers accountable for the 
progress of SEND/ PPG pupils? 

 
Q: Do lessons cater for children of all abilities? How do you know? 

 
Q: What is the quality of intervention?  

 
 

 
Strengths 

• The SENCO / HT works closely alongside class teachers to support 
differentiation and curriculum development. They are involved in reviewing and 
helping teachers improve the quality of teaching for all pupils. 

• Teachers use assessment information to plan and differentiate lessons 
effectively.  

• Evidence from observations shows the teaching of interventions is considered 
to be consistently good or better.  

 

Areas to be developed - Recommendations 
• Ensure outcomes from interventions are integrated into classroom teaching and 

teachers capitalise on learning from interventions in whole-class and small 
group teaching. 

• Ensure teachers have a clear understanding of specific pupil need and 
personalised strategies.  

• Ensure these are consistently applied throughout the school through SMARTER 
targets on their provision maps – created in consulation with, and not by, the 
SENCO / HT. This will make teachers more accountable and have increased 
ownership of intervention.  

• Hold regular ‘snack and chat’ type conversations with SEND PPG pupils to 
ascertain their views.  

• Continue to regularly evaluate: 
- Which current approaches are working well and whether better approaches 
could be used? 
- What focus has there been on the different approaches used and how these 
build up to an effective, coherent strategy? 
- Which approaches are not yet having the desired impact but could deliver 
impact if things were done differently  or  staff receive support to develop? 
- Which approaches are unlikely to deliver impact and should be withdrawn?  

 
 
 
 
 
 



	

 
Working with pupils 
and parents/carers of 
pupils with SEND/PPG 

 

Q: Does the Local Offer and PPG information report provide a 
comprehensive summary of provision at the school? 

Q: How are parents and carers involved in discussions with the 
school on identification and assessment? 

Q: How do parents and carers meaningfully contribute to 
shaping the quality of support and provision? 
  
Q: What do SEND/Disadvantaged pupils say about school?  

 
Q: Do they attend any additional activities outside of school 
hours? 

 

 

 

 

Strengths 

• The Local Offer and PPG information report provide a comprehensive 
summary of provision at the school. 

• The school and parents work in partnership to achieve genuine co-production, 
for example parent/ carer evenings and structured conversations for pupils with 
SEND with EHC plans. 

• Pupils with SEND/PPG speak very highly of the support they receive. 
Where appropriate, they are able to articulate how the support they have 
had from the school has made a real difference. Pupils with SEND/PPG are 
involved in wrap-around activities; they are supported through a variety of 
enrichment activities, lunchtime clubs and out of hours support. 

• Pupils, parents and carers are made aware of local and national services 
that provide impartial advice and additional support.  
 

Areas to be developed – Recommendations 

• Review Inclusion Policy 
 

• Consider Pupil Premium Champion – TA role: 
Raising achievement for disadvantaged pupils 
 
IDEAS 
- Organise, Plan, Evaluate DARE/ INDEPENDENT LEARNING AWARD 
type club each week 3 – 4.30pm to include homework provision 
- Learning mentor 
- Emotional First Aider, Time to Talk 
- 1:1, small group intervention: reading, maths, etc 
- Liaising with SENCO and previous teachers, creating Learning Profiles  
- Termly Learning Conferences with PPG pupils 
- Peer Tutoring 
- School Council 
- In consultation with the Headteacher review impact of EEF in our Pupil 
Premium Strategy 

 



	

 

AREA OF FOCUS THEMES AND AREAS TO EXPLORE NOTES 
 
Assessment and 
identification 

 
Q: How does the school scrutinise behaviour, exclusion and 
attendance data to ensure additional learning needs are not missed. 

 

Attendance rates of PPG and SEND pupils  

 
Our attendance is above national average data (96.1% national) at 97.5% for both KS1 & 
KS2.  
All classes had broadly similar figures overall. Our overall rate for 2014-2015 was 97.3% 
(96% national 
 
Context: We currently have 197 children on role in seven classes with pupil numbers 
between 25 and 30. 10% of school population – 20 children – are on our SEN Register. 
 
We have a total of 12 children on our PPG register – 2 PPG+, 7 PPG and 3 PPG (service) 
 
 
Strengths 
 

• Comprehensive assessment supports accurate identification of need and 
informs classroom practice. 

 
 

 
Monitoring, tracking 
and evaluation 

 
Q: How are provision maps created, updated, evaluated and 
monitored? 

 

Q: Looking at current and past provision maps – what do they 
show?    

 

Q: How do children speak of the additional support they get? 

 
Strengths 
 

• Processes are embedded. 
• Pupils with SEND/PPG have plans that are reviewed with parents and carers 

at least termly. 
• Interventions follow a cycle of Assess, Plan, Do, Review. 
• The SENCO uses externally validated data such as RAISEOnline to inform the 

planning of interventions. 
 

Areas to be developed - Recommendations 
• Ensure teachers have a clear understanding of specific pupil need and 

personalised strategies.  
• Ensure these are consistently applied throughout the school through 

SMARTER targets on their provision maps – created in consulation with, and 
not by, the SENCO / HT. This will make teachers more accountable and have 
increased ownership of intervention.  

• Interventions then need to be rigorously evaluated – impact 
recorded on the provision maps.  

 
 

 



	 	 	

 

	

AREA OF FOCUS THEMES AND AREAS TO EXPLORE NOTES 
 
The efficient use of 
resources 

 

Q: Does SEND/PPG have a high profile in staff continued 
professional development and learning? 

Q: Are deployment decisions in relation to teaching assistants and 
support staff routinely reviewed and evaluated for impact? 

Q: Is there is a graduated approach to interventions. Class, group 
and individual support balanced appropriately? 

Q: Are interventions evidence informed and coordinated effectively 
to ensure a cycle of review measures the priority being addressed? 

Q: Are interventions and support resources coordinated and 
deployed effectively and strategically. Systems are in place to 
support this process, for example, through the use of a provision 
map. 

 

 
Strengths 
 

• Processes are embedded. 
• SEND PPG is seen as an integral part of whole school T & L 

provision and entitlement. 
• Deployment decisions are made at end of each year for the following year – but 

routinely evaluated and changed if necessary. TAs are assigned to classes 
based on whole class needs and their skill sets. TAs are also used out of 
‘home’ class if their area of expertise is needed to provide support for other 
children/groups. 

• The aim is for all children to be in class for the majority of the time (when 
appropriate) with support tailored to meet need – see provision maps. 

• Interventions are evidence informed – refer to EEF part of the PPG strategy.   
• SENDCo reviews all provision and shares best practice with all staff as 

needed. 

 
The quality of SEND 
provision 

 

Q: Is the school appropriately staffed and resourced in order to 
ensure high quality provision and that pupils with SEND have their 
statutory needs met? How do you know?  

Q: What SEND expertise do you have in school? 

 

 
Strengths 

• The school has developed a holistic approach to SEND and provision is 
responsive to the needs, development and well-being of all pupils. 

• The school has some expertise in SEND; is aware of its strengths and areas 
for developing further. 

• The school is outward facing and engages critically with developments in 
practice. 

Areas to be developed - Recommendations 
• Continue to work with colleagues across the Trust 
• Consider CPD opportunities as funding allows – ensure this is part of the 

schools succession planning and talent management framework.  

 


